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Abstract This study intended to identify different level of teacher-efficacy, perception of principals' leadership and
peer collaboration as it pertains to a teachers' job stress and job satisfaction in Elementary school. Samples include
1,031 teachers in elementary school from Korean Children & Youth Panel Survey(KCYPS) and data were analyzed
using Latent Class Analysis(LCA) to identify different patterns of teacher-efficacy and perception of principals'
leadership and peer collaboration. Multivariate analysis of variance were employed to identify the influence of
predictors for classification of teachers' job stress and job satisfaction among latent classes. The study found three
latent classes at risk class, middle-level adaptive class, and adaptive class and results showed that each distinctive
class can be identified by some of predictors. Teachers at adaptive class showed higher teacher-efficacy and positive
perception of principals' leadership and peer collaboration than teachers at risk and middle-level adaptive class. Also,
teachers at adaptive class showed lower job stress and higher job satisfaction than teachers at two other classes. The
study suggests that help teachers based on personal profile are effective rather teacher-efficacy and perception of
principals' leadership and peer collaboration.
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Table 1. General characteristics of participants

(N=1,031)
Variables Category n %
X male 51 4.9
teacher’ gender fomale 980 951
20-29 110 10.7
teacher’ age 30-39 311 30.2
(yr) 40-49 326 31.6
49< 284 27.5
1-9 110 10.7
teachers' 10-19 311 30.2
experience (yr) 20-29 326 31.6
29< 284 27.5
L. teacher 742 72.0
teacher's in head teacher 283 274
authority
etc 6 .6
public school 1015 98.4
school sectors private school 12 1.2
etc 4 4
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Table 2. Fit indices for competing latent class models

Model  Log likelihood AIC BIC aBIC Entropy LMR(p) BLRT(p)

1 -5849.703 11715.405 11754.911 11729.502 N/A N/A N/A

2 -5289.168 10604.337 10668.534 10627.245 0.770 0.0000 0.0000

3 -5114.445 10264.890 10353.779 10296.609 0.787 0.0001 0.0000

4 -5058.858 10163.717 10277.297 10204.247 0.812 0.4152 0.0000

5 -5024.953 10105.907 10244.179 10155.248 0.828 0.1929 0.0000
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Table 3. Classification posterior probabilities for the
five profile solution(%)

Classification posterior probabilities(%)

model
1 2 3 4 5
1 100
2 49.3 50.7
3 343 16.4 49.3
4 2.3 20.8 31.6 453
5 0.8 4.0 17.7 30.5 47.0

Table 4. Descriptive statistics for the latent profiles

Class 1: Class 2: Class 3:
n=169(16.4%) n=508(49.3%) n=354(34.3%)
M SD M SD M SD
Teacher- g1 097 028 08 079 066
efficacy
Relationship-
Oriented -1.50 0.71 -0.12 0.62 0.89 0.47
Leadership
Task-Oriente
d Leadership -1.42 0.72 -0.21 0.56 0.97 0.50
Perception
of peer -1.07 0.91 -0.23 0.75 0.84 0.62
collaboration
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